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Job Satisfaction vs. Teacher Ownership:
How to keep your teachers satisfied





This research aimes to investigate if there is a relation between perceived teacher ownership and job satisfaction and if factors including age, gender, subject, experience and type of school play a role. Teachers at three different schools participated in this research: The Kulosaari Secondary School in Finland, The United World College of the Adriatic in Italy and State College High School in the United States of America. A questionnaire about perceived teacher ownership and job satisfaction was used to collect the data. The results indicated a strong and positive relationship between perceived teacher ownership and job satisfaction. With this outcome this research tries to contribute to solving the problem 






It is often seen that young teachers, who recently graduated from a teacher training course, start their job full of ambition and enthusiasm. However, after only a few years, these teachers quit their job as a teacher and leave the educational field to find a profession elsewhere. Why is it that within only a few years, these young teachers lose their enthusiasm and ambition and leave the profession?
This problem of growing teacher shortage has existed for a long time in the Netherlands.
The Dutch government has been trying for many years to solve this problem. In government reports (Plasterk, Dijsselbloem and Kan, 2007) the question raised is about how schools can  keep education at a higher level in combination with keeping the teachers satisfied. The reports state that teachers need to be given more space and freedom and less control from above. According to the reports, a dialogue between teachers and managers would be best.  If this dialogue takes place, teachers will be more satisfied with their jobs.

In spite of these outcomes, the Dutch government has still not been able to solve the growing shortage of teachers in the Netherlands. This research was conducted to contribute to solving this problem in the Netherlands.
It focuses on the relationship between job satisfaction and perceived teacher ownership, one of the main factors that influences job satisfaction. It was attempted to discover which factors of teacher ownership influence job satisfaction the most, so that it is possible to give schools advise on how they can keep their teachers satisfied and hence, keep them interested in the profession of teaching. 

Theoretical Framework
Research by Rinehart and Short (1994)  showed a positive relation between empowerment and job satisfaction. They state that to increase job satisfaction amongst teachers, school administrators and policy makers should develop management structures that enhance teacher empowerment. 
Pearson and Moomaw (2005) discovered that intrinsic factors, including the desire to help the student achieve, to make a difference in society, and the sense of accomplishment they feel when they see a student learn, are more powerful for motivation than extrinsic factors, including pay, non-monetary benefits, and recognition of performance. 
Adelman, King and Treacher state that a decrease of teacher dependency does not always increase teacher autonomy. Some teachers do become more autonomous, but others replace or complement dependency with alienation, isolation, or indifference. Some teachers just need hierarchy. According to Adelman, King and Treacher, increasing autonomy does not occur at once. It takes time, and it needs to be taken into account that there are teachers who do not want to increase their autonomy because they feel more safe in hierarchical structures, and would feel lost if they get too much freedom. A different perception on autonomy comes from Pearson and Moomaw (2005). According to them, autonomy does always play a role to some extent for every teacher. This does not always have to be autonomy when it comes to school management, but can also be simply autonomy in the classroom. They state that autonomy is ‘a common link that appears when examining teacher motivation, job satisfaction, stress (burnout), professionalism, and empowerment’.  They see autonomy as a key variable when examining educational reform initiatives, and that granting autonomy and empowering teachers could be a way to begin solving the problems of today’s schools. They furthermore state that the degree of autonomy satisfaction. One of the main conclusions that is important for this research is that teacher motivation and autonomy are related to both job satisfaction and job stress; and the more intrinsically motivated the more satisfied the teachers were in their jobs and the less stress they experienced.
It can be concluded from these articles then that in order for schools to keep their teachers satisfied about their job and field, it is important that teachers have a sense of recognition, of professionalism, and of teacher ownership or empowerment. 
Paula M. Short discusses this topic of teacher empowerment in further detail. According to Short (1994), teacher empowerment can be divided in six dimensions: involvement in decision making, opportunities for professional development, teacher status, teacher self-efficacy, autonomy and teacher impact. Five of these constructs were used in our questionnaire. 

Research problem
This research focuses on the relationship

between job satisfaction and perceived teacher ownership. By using a questionnaire on the three schools, data was gathered to find information whether there is a relationship between job satisfaction and perceived teacher ownership. This research also tried to determine which dimension of perceived teacher ownership is most closely related to job satisfaction.
The research question that is being answered in this study is the following: Is there a relation between perceived teacher ownership and job satisfaction?

To answer this research question, the following 
sub questions were used: 
1. Is there a difference in correlation of perceived teacher ownership and job satisfaction in men and women?
2. Is there a difference in correlation of perceived teacher ownership and job satisfaction in different age groups?
3. Is there a difference in correlation of perceived teacher ownership and job satisfaction in different subject fields?
4. Is there a difference in correlation of perceived teacher ownership and job satisfaction in groups with a different amount of experience?
5. Which factors of teacher autonomy influence job satisfaction?

Definitions
Job satisfaction: not only being satisfied with ones job, but also with ones career in general.
Perceived Teacher Ownership: the freedom and chances a teacher perceives to make their own decisions, and influence their own changes and development in their career as a teacher.
Decision Making: the participation of teachers in critical decisions that directly affect their work. 
Teacher Impact: teachers’ perceptions that they have an effect and influence on school life.
Teacher Autonomy: the perception that teachers have when they control themselves and their work environment.




Teacher Self-Efficacy: the teacher’s belief in their capacities to teach the students what they need to learn

Method
The population of this study was composed of one hundred and fifteen certified teachers in three different schools: Kulosaari Secondary School (bilingual school in Finland), United World College of the Adriatic (International (IB)school in Italy) and State College High School (regular high school in United States of America). The questionnaire that was used consisted of fourty statements; twenty about perceived teacher ownership and twenty about  job satisfaction. Participants responded by determining to which extend they agreed or disagreed with a statement. There was a response scale from one to five. ‘One’ meant that a participant totally disagreed and ‘five’ meant that a participant totally agreed.
For data analysis logistic regressions were used to look for relations between perceived teacher ownership and job satisfaction. A p < 0.05 was 
accepted as statistical significant.

Results







Factor	Total	Total (%)	Average job satisfaction (1-5)	Average perceived teacher autonomy (1-5)	Correlation (R)	Significance
Perceived teacher ownership vs job satisfaction	88	100	3.69	3.83	0.645	0.000
SexMaleFemale	3058	34.165.9	3.643.71	3.783.85	0.6160.667	0.0000.000









Experience< 7 8 – 25> 26 	225014	25.658.116.3	3.553.753.77	3.693.844.05	0.3140.6850.806	0.1550.0000.000
School typeKulosaari, FinlandUWC, ItalyState College, USA	301444	34.115.950.0	3.763.503.70	4.043.753.70	0.6640.7750.653	0.0000.0010.001
Tabel 1: Perceived teacher ownership vs job satisfaction
Factor	Total partipants (%)	Number of questions in questionnaire	Average	Correlation (R) with job satisfaction	Significance 
Perceived teacher ownershipDecision makingTeacher impactTeacher autonomyOpportunitiesSelf-efficacy	88 (100)87 (98.9)87 (98.9)87 (98.9)87 (98.9)	421031	3.243.673.964.074.46	0.5410.3610.4820.6760.376	0.0000.0010.0000.0000.000





The answer to the main research question, whether there is a correlation between perceived teacher ownership and job satisfaction, is that there is indeed a positive correlation. This means that the more ownership a teacher perceives, the more satisfied the teacher is with the job. This correlation even becomes stronger when teachers are older and more experienced. However, no difference was found between men and women. A strong correlation is found in teachers who teach sciences and languages, while a weak correlation was found in social studies teachers. The correlation between perceived teacher ownership and job satisfaction among teachers at the United World College in Italy is higher than the correlation among teachers at Kulosaari Secondary School in Finland and at the State College High School in the United States of America.
Taking a closer look at the different categories of perceived teacher ownership and job satisfaction, it shows that there is in particular a high and positive correlation between opportunities and job satisfaction, followed by decision making and teacher autonomy. Teachers, who feel that they have the opportunity to develop, feel involved in decision making and feel that they can influence their class and environment, are more satisfied with their jobs than teachers who do not share this opinion. In order to overcome the shortage of teachers in the educational sector and to keep teachers satisfied with their jobs, it is important for teachers to have the opportunity to develop themselves, to involve them in the decision making and to have an influence on their class and environment.

There are several limitations of this research that must be taken into account when studying these conclusions. This research was conducted in three schools that were chosen at random, and that are all different in size and types and therefore cannot be compared to each other. A larger research with several schools from each country would give the opportunity to draw conclusions between the different countries (United States of America, Finland and Italy).
Also, because of these different schools in different countries, teachers who filled in the questionnaires might have interpreted the questions in different ways due to cultural differences. One way to try to overcome this 
influence the job satisfaction that the teachers experience. This could be done for instance by giving teachers the opportunity to voice their opinion on certain administrational issues, and to listen to their input. However, it needs to be said that it will be unwise to give teachers the feeling they are at the same level as the school board, because this will interfere with the hierarchical structure that teachers do need in some way. 
A third result from the research is that middle aged and younger teachers perceive less autonomy and are feeling less satisfied with their job.  Teachers, who feel that they can control themselves and their environment, are more satisfied with their jobs. It would therefore be advisable for schools to give teachers more control. This could be possible by giving teachers the freedom to choose their own books and method, and to decorate their classroom to their own needs and wishes for example. But there are more things that a school can think about to give their teachers more sense of teacher autonomy, and hence, more job satisfaction. 
This research shows that it is possible for schools to do something about the growing shortage of teachers in the Netherlands. The biggest factor that needs to be changed is to give teachers more opportunities to develop themselves. This is also the main reason why young teachers leave the profession: they have the feeling that they do not want to do the same job for the rest of their lives without having the feeling they can grow and develop professionally. By taking into account the results of this study, schools can find out which factors influence the job satisfaction of their teachers most, and what they can do to change in their school policy so that they can keep teachers satisfied. 

Nonetheless, we believe that the outcome of this study can be of significance for the teacher shortage problem in the Netherlands. 
This research has shown that the more ownership a teacher perceives, the more satisfied they are with their job. Opportunities for teachers, as a factor influences job satisfaction the most, followed by decision making and teacher autonomy. 
This makes it possible to say something about a solution to the growing teacher shortage problem in the Netherlands.
Apparently, when teachers have the feeling that schools offer them plenty of possibilities and opportunities to continuously develop themselves as a teacher, they will be more satisfied with their jobs. One way to work on keeping teachers more satisfied could be then to offer them more possibilities to develop themselves professionally. This could be possible by giving teachers more opportunities to follow courses or to visit symposia where new developments in the educational field are being discussed. 
The results also show that teachers who feel that they are involved in decision making in school, are more satisfied with their jobs. Schools should therefore decide to involve their teachers more actively when it comes to decision making
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